ABSTRACT
INTRODUCTION
With the recent collapse of the housing market and record levels of inflation and unemployment, now more than ever, the importance of understanding economics and having financial literacy are essential for individuals to function in society. Individuals will be called upon to understand and participate in increasingly difficult levels of economic activity with little to no schooling or training in the subject matter. Principles of personal finance are not always taught in any detail, making it difficult for individuals to make sound decisions. It is important for individuals to learn the necessary financial skills now to better equip them to make smart financial decisions in the future.
Individuals must make economic decisions every day of their lives. A sound understanding of economics principles is critical and necessary. Mandell (2009) continued to narrow to a 21% point gap and for Hispanic and White students to a 16% point gap. The results showed a marked improvement in scores on the EOCT in Economics in the state among subgroups, but equitable achievement had not been attained.
In order to address the gaps in achievement and promote success for all students, the School Improvement Plan (SIP, 2014) proposed measurable goals and preferred outcomes for all groups. The School Improvement Plan disaggregated the data into subgroups and set percentage gains for meeting or exceeding standards on the EOCT in all subject matters. For the school as a whole, the School Improvement Plan set a yearly goal under the provision of the Post High School and Readiness (PHSR) and Graduation Rate to increase the percentages of students who exceed standards on the EOCT. Using research based strategies, the school established initiatives to increase content mastery. The School Improvement Plan outlined initiatives which included reviews for EOCTs, use of technology and software containing practice tests, information sharing sources, Bring Your Own Technology (BYOT), remediation programs, and reviews of best teaching practices and training for teachers.
Statement of the Problem
There has been emphasis on a national, as well as a state level on educating students on the importance of economics and financial literacy. Mandell (2009) found that, school based financial education programs have a long-term beneficial impact on students, that carried over into adulthood. The data from the state, as measured by the EOCT, indicated improvements in educating students in economic literacy, but there is still a great deal of progress to be made. The School Improvement Plan (2014) outlined the need for increasing levels of students passing the EOCT test with a meets or exceeds. Given the importance and emphasis of mastery of content knowledge and improvement in scores on EOCTs, teacher methodology used in the classroom deserves a further examination to ensure best practices are being utilized.
Specifically, understanding what methods work best for greater student understanding of the content is critical for student success. The teacher-researcher investigated the effects of teacher methodology on improving student understanding and academic achievement of financial literacy.
Review of the Literature
Personal finance skills are important and necessary for participation in a global economy. Robb and Woodyard (2011) explained that, there is a general lack of financial knowledge among United States citizens of all ages, and also suggested that the common answer to lack the publics' financial knowledge is Education. There is supporting evidence to suggest that, financial education is effective in individual's developing financial literacy, however, there is not clear consensus on the age at which financial education should begin. School age students often do not acquire those skills early enough in life to make sound financial decisions. McCormick's (2009) literature review examined studies conducted over a 4-year period and found that most programs that, educated youth on personal financial skills relied on strategies used to educate adults. McCormick reasoned that, in order for youth to acquire the necessary personal finance skills to make sound financial decisions, programs needed to be centered on education of youth and be more comprehensive in scope, incorporating more diverse expertise from the field. McCormick advocated education in personal finance begin earlier in a students' schooling as some students would face economic decision sooner than others. Mandell (2009) found that, a sound understanding of personal finance principles was critical for individuals to participate effectively in the society. Mandell indicated that, school-based financial education programs have a long-term beneficial impact on students that carried over into adulthood. Students benefit from exposure to financial literacy information, even though the positive effect may be latent, manifesting itself later in an individual's life.
Students often do not have the necessary financial skills that are required to function effectively in society. The problem for students is multifaceted with evidence to suggest that, students do not understand the basic personal finance skills that are required of them once they graduate. Studies that examined the phenomenon of lack of personal finance skills among youth demonstrated mixed results with many variables accounting for students' lack of financial literacy. Mandell (2009) found that, financial literacy did not provide benefits to students in the short run, but in the long term provided benefits to students through the emotional appeals of investing and saving. Economic Literacy (TEL). Gill and Gratton-Lavoie reported that, students did not retain all of the information learned in high school economics courses, yet the information loss was small and less pronounced for higher-level students,
Gill and Gratton-Lavoie also noted that, the difference in effect for students who had taken a state-mandated economics course and students who had not taken a state-mandated economics course, were negated after the first year of college. Students who had not been required to take the state-mandated course were able to make gains on students who had taken the course.
Limitations of the Research
In order to determine why there is such a paradox in students learning of personal finance skills and students financial behavior, other factors need to be examined. As to determine the best way to help students grasp personal finance skills so they can make sound financial decisions in the future.
Purpose of the Study
The purpose of the current research study was to compare the use of interactive instruction to direct instruction on the acquisition of personal finance skills for high school students. The current research study measured the impact that interactive instruction had on students' achievement in acquiring personal finance skills, students' attitudes toward instruction in personal finance skills, and student's engagement in learning personal finance skills. The existing literature indicated the necessity for teachers to examine current classroom practices to determine RESEARCH PAPERS
effectiveness of classroom methodology for student acquisition of personal finance skills. The findings of the current research study may be used to help teachers make decisions on how to effectively teach personal finance skills to students. The current research study outcomes may benefit schools where economics is a required course for graduation to prepare students for graduation requirements and standardized tests. The current research study outcomes may also benefit teachers who must help students learn personal finance skills and prepare students for state-mandated tests and real life experiences.
Students may also benefit from gaining the information and skills to pass the course, state-mandated tests, and understand how to make sound financial decisions.
Research Questions
Research Question 1: Will achievement scores be different 
Definition of Variables
Interactive Instruction: Interactive instruction is instruction that utilizes multimodal methods to deliver curriculum content.
In the current research study, interactive instruction included hands-on activities, games, group activities, and computer-based instruction in personal finance skills.
Personal Finance Skills Achievement: Personal finance skills achievement refers to acquisition of personal finance skills. For the current research study, student achievement was defined by gains in personal finance skills as measured on pre-test and post-test scores on a personal finance exam. A pretest was administered prior to the intervention to assess initial personal finance knowledge and a post-test was administered at the conclusion of the intervention to assess personal finance knowledge acquisition.
Attitude Toward Personal Finance: Attitudes are the feelings and opinions that students have about a subject.
In the current research study, attitudes refer to students' opinions about their personal finance skills, and the type of instruction students received in the classroom. Students' attitudes toward personal finance skills and the type of instruction they preferred was assessed prior to intervention and post intervention, using a Likert scale survey. 
Engagement with Personal

Methods
Setting and Participants
The current research study was conducted in a rural county and 23% of the students were eligible for free or reducedprice lunch.
The current research study participants numbered 45 and were enrolled in a senior level high school economics course. Students were assigned to classes through scheduling done by the guidance department prior to beginning of the school year and thus provided the teacher-researcher with a convenience sample for the current research study. Of the participants in the current research study, 0.09% were remedial education students, 0.02% were students with disabilities, and 23% were economically disadvantaged and qualified for free and reduced lunch. The gender make-up of the participants was 47% male and 53% female and reflected the gender composition of the overall school population.
In the current research study, 19 students were assigned to the Direct Instruction Group by the teacher-researcher. The student participants in the Direct Instruction Group consisted of 8 males and 11 females. One student in the Direct Instruction Group was classified as a student with disabilities, and three students were classified as remedial education students. The Direct Instruction Group received traditional instruction in personal finance skills.
In the current research study, 26 students were assigned to
Interactive Instruction Group by the teacher-researcher. Of the student participants, 13 were male and 13 were female, and one student was classified as a remedial education student. The Interactive Instruction Group received multimodal instruction in personal finance skills. Group are displayed in Table 3 .
An attitude survey was given to the Interactive Instruction Group and the Direct Instruction Group prior to the RESEARCH PAPERS Pre and post-intervention results are displayed in Table 4 . Table 4 .
In addition, students were asked several questions in reference to whether they had a checking or savings account and if they watched the news. In response to the for the 9-week intervention period are displayed in Table 5 .
Over the course of the 9-week intervention period, both groups generally showed an increase in engagement in, asking, "Why do we need this?" The teacher-researcher identified that some activities were easier to engage students than others and that additional factors such as time of day and mixture of students need to be considered for certain activities.
Discussion and Summary
In order to determine, if the type of instruction students received in personal finance skills would have a significant effect on student achievement, attitude toward instruction, and engagement in lessons, the teacher-researcher compared achievement test scores on pre-test and posttest measure, attitude survey results, and engagement checklist data over a 9-week intervention period.
To examine research question one, the teacher-researcher used pretest measures to assess initial understanding and post-test scores to assess student acquisition of the 
Factors Influencing Implementation
Several factors contributed to implementation of the intervention in the current research study. Unexpected occurrences continued during the intervention period.
Unplanned senior meetings, fire drills, and testing that displaced the students and teacher from the research room were some of the challenges that affected implementation of the intervention.
Further, student absences, differing levels of abilities between research participants, prior knowledge of the subject matter, time of the day when class was conducted, and motivation levels created other difficulties in implementing the intervention in the classroom.
Limitations of the Study
The results of the current research study had several limitations that need to be considered. The inability to control extraneous variables and the lack of a controlled environment make it difficult to create reliability and generalize the research findings. Classrooms are not science labs and therefore are not easily controlled nor are results as reliable under the circumstances. Flexibility in instruction and a teacher's ability to differentiate based upon students', and classrooms' needs and abilities, must be considered. In addition, teacher training and subject matter expertise are factors worth investigating when understanding the nature of student' acquisition of personal finance skills. Further, site factors are also important. School systems vary not only across the country but, also across states and districts. Variance in school funding and support for economic education need to be examined when considering the efficacy of programs that seek to teach students personal finance skills.
The generalizability of the results in the current research study were limited and definable. The teacher-researcher was limited to the sample and other restraints such as time, students' prior knowledge of the subject matter, and varying levels of ability. However, inquiry into varying methods of instruction is warranted and required in the age of high stakes testing. Further, the idea that teachers are committed to student development necessitates a need to examine best practices to help ensure future student success.
Educational Implications
The current research study findings provided valuable information to the teacher-researcher. The teacherresearcher will continue to implement hands-on, interactive activities in the classroom, not only with personal finance skills, but also with other domains of Economics.
During the research study, student's consistently demonstrated a desire for interactive, hands-on activities as the preferred method of instruction. Although the research did not bear out a strong statistically significant difference between post-test scores among groups, the Cohen's 'd' data indicated a practical significance with a 16% improvement in achievement scores for the intervention group. Qualitative data suggested that, students often did not show an immediate effect in relation to test scores or evidence of learning, but in the long term, students had learned the material and were able to demonstrate an understanding of personal finance skills.
The current research study has implications for stakeholders in addition to the teacher-researcher. Colleagues could benefit from the knowledge gained from students' desire to learn in different ways and students' engagement in lessons. As educators strive to find new ways to engage and reach students, the current research practices could yield valuable information into more effective ways to help students learn personal finance skills. For administrators, the results are not as tangible or quantifiable, as there are many factors that contribute to students' acquisition of personal finance skills. In addition, the study of teaching methodology and student acquisition of personal finance skills has not been studied on a large scale level, further compounding the problem.
Yet, overall student acquisition of information and achievement should be a concern of every administrator and stakeholder.
The teacher-researcher will continue to implement handson activities in the classroom during personal finance lessons. The research provided practical information for the teacher-researcher about how different teaching methods affect students' achievement and attitudes toward instruction that will be used in the classroom. The results of the study will be shared with other economics teachers in the high school. 
